
6th Grade American History 1860-1946
In 6th grade, students will continue their journey through the history of the United States that they started in 4th and 5th grade. 6th graders will begin their
journey by reviewing the causes and consequences of the Civil War and continue with Reconstruction through 1946.  This course delves into the history of
the United States through multiple, cultural lenses. Students will engage in a curriculum that integrates all the stories of the people who contributed to the
diverse landscape of our country after the Civil War. The Curriculum is divided into 6 Units that focus on major themes.
Units:

Politics and Citizenship in the Reconstruction Era
Transformation and Change (Industrialization, Westward Expansion and Immigration)
Reform in the Progressive Era
Isolationism to Global Expansion (Imperialism and WWI) 
Cultural and Economic Changes during the 1920’s, the Great Depression, and Dust Bowl
Defending Democracy (WWII)

Learning materials for each thematic unit acknowledge the different learning modalities among students and include primary source documents, maps,
charts, graphs, the United States Constitution, and digital resources. 

6th Grade American History Scope and Sequence
Unit Time

Span
K-8 Missouri Learning Strands Addressed
Understands History
Continuity and Change

Understands
Governmental Systems
and Principles

Understands
Geographical Study

Understands
Economic Concepts

Understands People,
Groups and Cultures

Unit 1 Politics and Citizenship
in the Reconstruction Era

5 Weeks X X X X X

Unit 2 Transformation and
Change (Industrialization,
Westward Expansion and
Immigration)

8 weeks X X X X X

Unit 3 Reform in the
Progressive Era

2 weeks X X X X X

Unit 4 Isolationism to Global
Expansion (Imperialism and
WWI) 

8 weeks X X X X X

Unit 5 Cultural and Economic
Changes during the 1920’s, the
Great Depression, and Dust
Bowl

8 weeks X X X X X

Defending Democracy  during
WWII

7 weeks X X X X X



Unit 1:  Politics and Citizenship in the Reconstruction Era
Missouri Learning Standards

6-8.AH.1.CC.E Analyze the causes and consequences of a specific problem in American history prior to c. 1870 as well as the challenges and opportunities faced by those trying to address the problem.
6-8.AH.1.PC.B Using an American history lens, examine the origins and impact of social structures and stratification on societies and relationships between peoples.
6-8.AH.3.PC.D Evaluate laws, events, and perspectives to determine the extent to which individuals and groups could participate in and realize the promise of American ideals.
6-8.AH.1.CC.B Explain connections between historical context and peoples’ perspectives at the time in American history.

Social Justice Standards/Learning for Justice Anti-Bias Framework

Diversity 10 DI.6-8.10 I can explain how the way groups of people are treated today, and the way they have been treated in the past, shapes their group identity and culture.
Justice 12 JU.6-8.12 I can recognize and describe unfairness and injustice in many forms including attitudes, speech, behaviors, practices and laws.
Justice 13 JU.6-8.13 I am aware that biased words and behaviors and unjust practices, laws and institutions limit the rights and freedoms of people based on their identity groups.
Justice 15 JU.6-8.15 I know about some of the people, groups and events in social justice history and about the beliefs and ideas that influenced them.

Learning Goal: Students can demonstrate their knowledge and
understanding of the effect the Reconstruction time period had upon
politics and citizenship within all communities. 

Innovating: Students apply knowledge, skills and concepts to other curricular areas. Students go beyond the expectation.

Meeting:  Students can demonstrate their knowledge and understanding of the effect the Reconstruction time period had upon
politics and citizenship within all communities by:

● Create and use historical maps and timelines in order to evaluate changes in American History.
● Analyze primary and secondary resources to understand history.
● Explain how the way groups of people were treated shaped their identity and culture.
● Explain the consequences of the Civil War on society.
● Evaluate laws and policies that occurred during Reconstruction to understand the effect they had on different groups of

people.

Approaching: Students can demonstrate their understanding of vocabulary (such as Amendments/Black Codes/Jim Crow Laws
Sharecropping, and Freedmen's Bureau, 1877 Compromise, white supremacy, KKK, racism) and how the vocabulary relates to the
Reconstruction era of the United States. Students can demonstrate how to use the tools of social science inquiry to assist in making
connections to the vocabulary and the Reconstruction era. 

Beginning: Students can demonstrate that they know basic vocabulary related to the Reconstruction era of the United States as well
as the use of tools of social science and inquiry. 

Targets:
● Students can analyze the causes and consequences of the American Civil War
● Students can cite evidence in text and primary sources to make inferences about Reconstruction
● Students can recognize and describe the contributions of Black Americans (including Frederick Douglass, Hiram Levels and James Lynch) during Reconstruction.
● Students can critique the effects Reconstruction had on different groups in America  including Black Americans, Women and Southerners.
● Students can analyze the amendments and plans for Reconstruction proposed by the U.S. government to determine whether they were good for ALL Americans
● Students can analyze primary source documents to help me understand how the Freedmen’s Bureau supported African Americans
● Students can analyze evidence to understand the impact of sharecropping, Black Codes, and Jim Crow Laws of the South.
● Students can analyze the negative effects the Compromise of 1877 had on Black Americans.
● Students will explore local (Missouri, Saint Louis and Webster/North Webster) experiences of diverse groups (including Women, Black Americans and others) during Reconstruction.

Essential Question (s): How did Reconstruction define citizenship for all Americans?



Unit 2: Transformation and Change ( Westward Expansion, Industrial Revolution, Immigration)

Missouri Learning  Standards

6-8.AH.4.G.A Trace the changing boundaries of the United States and describe how it represents the changing relationships with its neighbors and Native Americans.
6-8.AH.4.PC.E Analyze patterns of immigration to determine their impact on the cultural, social, political and economic development.
6-8.AH.1.CC.B Explain connections between historical context and peoples’ perspectives at the time in American history.
6-8.AH.4.EC.B Explain how the expansion of industrialization, transportation and technological developments influenced different regions and the relationship among those regions.

Social Justice Standards/Learning for Justice Anti-Bias Framework

Justice 12 JU.6-8.12 I can recognize and describe unfairness and injustice in many forms including attitudes, speech, behaviors, practices and laws.
Justice 13 JU.6-8.13 I am aware that biased words and behaviors and unjust practices, laws and institutions limit the rights and freedoms of people based on their identity groups.
Justice 15 JU.6-8.15 I know about some of the people, groups and events in social justice history and about the beliefs and ideas that influenced them.

Learning Goal:
Students can demonstrate their knowledge and
understanding of transformation and change that occurred
during westward expansion, the industrial revolution and
immigration in the United States of America.

Innovating: Students apply knowledge, skills and concepts to other curricular areas. Students go beyond the expectation.

Meeting: Students can demonstrate their knowledge and understanding of transformation and change that occurred during westward
expansion, the industrial revolution and immigration in the United States of America by:

● Create timelines and the use of historical maps to evaluate changes brought on by westward expansion, the Industrial Revolution and
immigration.

● Analyze primary and secondary resources to understand westward expansion, the industrial revolution and immigration. 
● Demonstrate their understanding of  the conflicts that arose due to the movement of people.  
● Explain  how the treatment of different groups of people shaped identity and culture.
● Demonstrate their understanding of the impact of the Industrial Revolution on American Society.
● Explain the growth and expansion of Black communities in the west.
● Identify and examine local examples of growth and expansion.

Approaching: Students can demonstrate their understanding of  vocabulary (such as Homestead Act, Dawes Act, Transcontinental Railroad, Chinese
Exclusion Act, Ellis Island, Angel Island, Push/Pull factors, Robber Baron, Captains of Industry) and how the vocabulary relates to the transformation and
change in the United States of America resulting from westward expansion, the industrial revolution and immigration. Students can demonstrate the use of
the tools of social science inquiry to assist in making connections between the vocabulary and the transformation and change from westward expansion,
industrial revolution and immigration. 

Beginning: Students can demonstrate that they know basic vocabulary related to the transformation and change in the United States during westward
expansion, the industrial revolution and immigration as well as the use of tools of social science and inquiry. 

Targets:

● Students can determine the reasons for Westward Expansion for different groups of people including women, Black Americans, former Union soldiers, white emigrants, and immigrant populations.
● Students can analyze the Dawes Act to determine the effects including the forced assimilation it had on Native Americans.
● Students can examine and explain how different groups (Las Gorras Blanca, Sioux Nation and others) resisted the taking of their land during Westward Expansion
● Students can examine resources to understand the expansion and growth of local communities (St. Louis and Webster Groves).
● Students can  explain the expansion and growth of Black communities including Greenwood, OK and the Exodus to Kansas.
● Students can understand the contributions of different groups during expansion and growth.
● Students can explain the push and pull factors by examining the experiences of different immigrant groups.
● Students can examine and evaluate laws and policies of the government to determine bias toward different immigrant groups.
● Students can explain how some groups found a way to fit into American culture while others unwillingly assimilated into the prevailing American culture.
● Students can compare the different people involved in the Industrial Revolution.
● Students can identify changes in technology, industry and lifestyle as a result of the Industrial Revolution. 
● Students understand how local communities (such as N. Webster, St. Louis, and Missouri) were affected by the industrial revolution.

Essential Question:
How does the movement of people and ideas change a culture?



Unit 3: Reform in the Progressive Era

Missouri Learning  Standards

6-8.GEO.2.PC.B Explain how groups and institutions of a place develop to meet people's needs.
6-8.AH.1.CC.B Explain connections between historical context and peoples’ perspectives at the time in American history.

Social Justice Standards/Learning for Justice Anti-Bias Framework

Justice 12 JU.6-8.12 I can recognize and describe unfairness and injustice in many forms including attitudes, speech, behaviors, practices and laws.
Justice 13 JU.6-8.13 I am aware that biased words and behaviors and unjust practices, laws and institutions limit the rights and freedoms of people based on their identity groups.
Justice 15 JU.6-8.15 I know about some of the people, groups and events in social justice history and about the beliefs and ideas that influenced them.

Learning Goal:
Students can demonstrate their knowledge and
understanding of reform that occurred during the
progressive era in the United States of America.

Innovating: Students apply knowledge, skills and concepts to other curricular areas. Students go beyond the expectation.

Meeting: Students can demonstrate their knowledge and understanding of reform that occurred during the progressive era in the United States of
America by:

● Create timelines and the use historical maps to evaluate changes in American History
● Analyze primary and secondary resources to understand history.
● Explain  how people and actions brought change in America
● Explain how the way groups of people were treated leads to reform

Approaching: Students can demonstrate their understanding of vocabulary (such as Labor Unions, strikes, NAACP, women’s suffrage,
presidential reforms, muckrakers, and prohibition) and how the vocabulary relates to the reforms in the United States of America resulting from
the progressive era in the United States of America. Students can demonstrate the use of the tools of social science inquiry to assist in making
connections between the vocabulary and the reform that occurred during the progressive era in the United States. 

Beginning: Students can demonstrate that they know basic vocabulary related to reform in the United States during the progressive era as well
as the use of tools of social science and inquiry. 

Targets:
● Students examine the problems in society that developed post Reconstruction to understand the need for reform such as civil rights, women's rights, labor conditions and others.
● Students can research, identify and examine resources to prepare an informative product that describes different people, programs and/or organizations (such as NAACP, labor unions, Elijah

McCoy, Madam CJ Walker (Sarah Breedlove) and others) that worked to change or improve American society.
● Students can research, identify and examine resources to prepare an informative product that describes how women (such as Alice Paul, Mother Jones, Jane Adams, Susan B Anthony) tried to

reform society.
● Students can research, identify and examine resources to prepare an informative product that describes how African Americans (such as Ida B. Wells,  Booker T Washington, W.E.B Dubois )

tried to reform society.
● Students can research, identify and examine resources to prepare an informative product that describes how the Presidents (such as T. Roosevelt, Wilson and Taft ) tried to reform society.
● Students can research, identify, and examine resources to prepare an informative product that describes how individuals from local communities tried to reform society.

Essential Questions:
How can new ideas reform a culture?



Unit 4: Isolationism to Global Expansion (Imperialism and WWI)
Missouri Learning  Standards 

6-8.GEO.1.CC.B - Evaluate historical solutions to problems within and among world regions in order to draw conclusions about current and future decisions.
6-8.AH.4.CC.A - Analyze the expansion of the United States in the early nineteenth century to trace U.S. growth and form hypotheses about future conflicts. 
6-8.GEO.1.CC.A - Create and use historical maps and timelines in order to represent continuity and change within and among regions over time.
 6-8.AH.1.CC.B Explain connections between historical context and peoples’ perspectives at the time in American history.
6-8.AH.5.PC.B - Describe the impact of scientific and technological advances on the outcome of the war and its effect on people and diverse groups.

Social Justice Standards/Learning for Justice Anti-Bias Framework

Justice 13 JU.6-8.13 I am aware that biased words and behaviors and unjust practices, laws and institutions limit the rights and freedoms of people based on their identity groups.
Justice 15 JU.6-8.15 I know about some of the people, groups and events in social justice history and about the beliefs and ideas that influenced them.

Learning Goal:
Students can demonstrate their knowledge and
understanding of America’s periods of isolationism and
global expansion during the time of Imperialism and
WWI.

Innovating: Students apply knowledge, skills and concepts to other curricular areas. Students go beyond the expectation.

Meeting: Students can demonstrate their knowledge and understanding of America’s periods of isolationism and global expansion during the time of Imperialism and
WWI by:

● Create timelines and use historical maps to evaluate changes in American History
● Analyze primary and secondary resources to understand history.
● Analyze the cause and effect of war on the world. 
● Explain how conflict influences the treatment of people.
● Analyze the outcomes of the United States becoming a global power
● Evaluate technology and tactics and their effect on war 

Approaching: Students can demonstrate their understanding of vocabulary (such as Spanish-America War, imperialism, Hawaii, Alaska, Neutrality Act, Zimmerman
telegram, Lusitania, Treaty of Versailles, Alliances, militarism, nationalism, assassination, Franz Ferdinand, trench warfare, u boats, tanks, planes, No man’s land,
chemical warfare, propaganda, rationing, and war bonds) and how the vocabulary relates to the globalization resulting from the Imperialism and WWI. Students can
demonstrate the use of the tools of social science inquiry to assist in making connections between the vocabulary and globalization that occurred. 

Beginning: Students can demonstrate that they know basic vocabulary related to globalization and the United States that began during Imperialism and WWI and the
use of tools of social science and inquiry. 

Targets:
● Students can evaluate multiple resources to understand the reasons for and the effect of  Imperialism. (such as the Spanish American War, Hawaiian )
● Students can examine resources to understand the cause and effect relationship between Imperialism and the start of WWI using multiple resources.
● Students can analyze the causes of the WWI using multiple resources.
● Students can examine and create timelines to analyze events that led to the US entering WWI.
● Students can examine multiple resources to understand what life was like at home for different groups (including local communities) in the U.S. during WW1.
● Students can investigate the contributions of Minority groups such as Black Americans, Native Americans, and women (including local individuals) during WWI.
● Students can describe how weapon technologies introduced during WWI broke the stalemate caused by trench warfare.
● Students can identify weapons and technology introduced during WWI.
● Students can explain how the agreements entered into at the end of WWI affected the world.

Essential Questions: 
Why do nations adopt imperialist policies?
What is the purpose of war?



Unit 5: Cultural and Economic Changes during the 1920’s, the Great Depression, and Dust Bowl 
Missouri Learning  Standards 

6-8.AH.1.CC.B Explain connections between historical context and people's perspectives at the time in American history.
6-8.WH.1.G.B - Describe the impact of human settlement activities on the environmental and cultural characteristics of world regions prior to c. 1450. 
6-8.AH.1.EC.A- Using an American history lens, examine the opportunity costs and benefits of economic decisions on society as a whole as well as on individuals, prior to c. 1870. 

Social Justice Standards/Learning for Justice Anti-Bias Framework

Diversity 10 DI.6-8.10 I can explain how the way groups of people are treated today, and the way they have been treated in the past, shapes their group identity and culture.
Justice 12 JU.6-8.12 I can recognize and describe unfairness and injustice in many forms including attitudes, speech, behaviors, practices and laws.
Justice 15 JU.6-8.15 I know about some of the people, groups and events in social justice history and about the beliefs and ideas that influenced them.

Learning Goal:
Students can demonstrate their knowledge and
understanding of cultural and economic changes during the
1920’s, the Great Depression, and the dust bowl in the
United States of America.

Innovating: Students apply knowledge, skills and concepts to other curricular areas. Students go beyond the expectation.

Meeting: Students can demonstrate their knowledge and understanding of cultural and economic changes during the 1920’s, the Great
Depression, and dust bowl in the United States of America by:

● Create timelines and use historical maps to evaluate changes in American History
● Analyze primary and secondary resources to understand history.
● Plan and make written, oral and visual presentations for a variety of purposes and audiences.  
● Explain how the way groups of people were treated shaped their identity and culture
● Explain how the economic decisions shape the future of ALL Americans.

Approaching: Students can demonstrate their understanding of vocabulary (such as Stock Market Crash, bank runs, Hooverville, soup
kitchens, Dust Bowl, Oakies, New Deal, Harlem Renaissance, UNIA, Negro Leagues, Great Migration, the Lost Generation and
fireside chats) and how the vocabulary relates to the cultural and economic changes during the 1920’s, the Great Depression, and the
dust bowl. Students can demonstrate the use of the tools of social science inquiry to assist in making connections between the
vocabulary and cultural and economic changes that occurred. 

Beginning: Students can demonstrate that they know basic vocabulary related to cultural and economic changes in the United States
that began during the 1920’s, the Great Depression, and the dust bowl and the use of tools of social science and inquiry. 

Targets:
● Students can research, identify and examine resources to prepare an informative product that describes the cultural developments and contributions in arts, literature, music, entertainment and

technology from different groups of people including Black Americans, women, immigrants, local individuals and others.
● Students can research, identify and examine resources to prepare an informative product that describes the conflicting ideas between different groups of people such as the prohibition, Red

Scare, Tulsa Massacre, and Mexican American repatriation.
● Students can use a primary and secondary source to understand experiences of different groups including Black Americans and Mexican Americans (and local individuals) during the Great

Depression
● Students can demonstrate an understanding of relief, reform, and recovery programs of the New Deal and how it assisted people during the Great Depression.
● Students can analyze the ways in which the New Deal affected Black Americans in America.
● Students can analyze the economic causes of the Great Depression.
● Students can describe the different causes and effects of the Dust Bowl using a variety of resources.  
● Students can understand and make connections between Jim Crow/lack of opportunities and the Great Migration.

Essential Questions: 
How does the movement of people affect culture?
How does a country respond to an economic crisis?



Unit 6: Defending Democracy during WWII
Missouri Learning Standards

6-8.GEO.2.CC.A - Explain how regions of the world change over time in relation to historical events and trends and the human characteristics of place.      
6-8.AH.1.CC.B Explain connections between historical context and people's perspectives at the time in American history.

Social Justice Standards/Learning for Justice Anti-Bias Framework

Diversity 10 DI.6-8.10 I can explain how the way groups of people are treated today, and the way they have been treated in the past, shapes their group identity and culture.
Justice 12 JU.6-8.12 I can recognize and describe unfairness and injustice in many forms including attitudes, speech, behaviors, practices and laws.
Justice 13 JU.6-8.13 I am aware that biased words and behaviors and unjust practices, laws and institutions limit the rights and freedoms of people based on their identity groups.
Justice 15 JU.6-8.15 I know about some of the people, groups and events in social justice history and about the beliefs and ideas that influenced them.

Learning Goal:
Students can demonstrate their knowledge and
understanding of the defense of democracy
during WWII in the United States of America.

Innovating: Students apply knowledge, skills and concepts to other curricular areas. Students go beyond the expectation.

Meeting: Students can demonstrate their knowledge and understanding of the defense of democracy during WWII in the United States of America
by:

● Create timelines and use historical maps to evaluate changes in American History
● Analyze primary and secondary sources to understand history
● Analyze the causes and effects of war on the world
● Explain how conflict influences the treatment of people.
● Evaluate technology and tactics and their effects on war

Approaching: Students can demonstrate their understanding of vocabulary (such as the Treaty of Versailles, dictators, holocaust, Japanese
internment camps, Pearl Harbor, Navajo Code talkers, Tuskegee Airmen, and WASPS) and how the vocabulary relates to the defense of
democracy during WWII in the United States of America. Students can demonstrate the use of the tools of social science inquiry to assist in
making connections between the vocabulary and the defense of democracy during WWII in the United States of America

Beginning: Students can demonstrate that they know basic vocabulary related to defense of democracy during WWII in the United States of
America and the use of tools of social science and inquiry. 

Targets:
● Students can explain the causes of World War II
● Students can analyze the major figures involved in WWII
● Students can analyze the cause and effects of the bombing of Pearl Harbor
● Students can explain what life was like on the Homefront for different groups including Black Americans, Women, Japanese Americans, German Americans, local individuals and others.
● Students can evaluate the ways in which Japanese Americans, Native Americans, Black Americans, Hispanic Americans. Women and local individuals) were treated and their contributions to

the war effort.
● Students can analyze how strategic decisions lead to the end of the War
● Students can analyze the causes of the Holocaust and its effect on human lives.
● Students can analyze the human costs associated with WWII

Essential Questions: 
How does a nation’s view of democracy affect the way it responds to crisis?
How does crisis change a culture?
Why is democracy (even when flawed) worth fighting for?


